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In today’s presentation,
we'll talk about...

e FOrmulaic Sequences in the EFL classroom

e A brief looK into the literature
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e Descriptive Study into FS Production

il

e AnalysSis of results and discussion

e Teaching implications
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. e EFL Teachers'
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e Processing advantage s Teaching of FSS



Literature Review
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e Descriptive and Quasi-experimental

e Gauge the impact of the deliberate teaching of a selection of
FSs from a song among EFL young learners through a creative
task.

e 4th & Sth
graders

* 40-minute
lesson per

; a |4 LY > . . y : 5 |
O EEL | TR week

28 Primary school Argentinean learners (A1) - 2024
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Treatment
Classroom intervention 2024
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Methodology

Activity 16: You are a Singer
Nnow!
You're the daughter and you write
a song for your father. Write one
new Stanza using as many

phrases from the song Remember

me aS you can. /_

TAKRGET
FORMULAIC
SEQUENCES L

O remember me,

O I'm with you,

travel far,
O

O Say googbye,
O makKe you cry

O close your eyes

e Task not done
e Faithful copy of part
of the song
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(4 Methodology
S Classification criteria:

Attempt

incorrect selection,
omisison, or addition of
articles, prepositions, or
pronouns

Incorrect Use

erroneous selection or
omission of content
words

Approximation

minimal spelling errors
phonological
misinterpretations

MAKE YOU[ CRY

MAKE YOU CRY | MAK YOU CRT | MAKE YOUR CRY
MAKE
LAY (Wiktorsson, 2003 & Lewis, 2009)
FEs)
=

Correct Use X
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Target

Non-target

Target

Non-target



Results

Distribution of Target FSs in
the students’ stanzas
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Favourable findings

Remember I'mwith  Travel far Say Make you Close your

you goodbye

cry

me
( Target FSs from the song
Only once

Most frequently used

~ N

eyes

N2
Messnhve

Distribution of Correct Use and

Attempts of Target FSs

Number of Target FSs
N

Correct Use Attempts

Corret Use and Attempts of the Target FSs

( o

No attempts recorded
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.‘ Distribution of Non-target FSs in the song
e . Spontaneous, autonomous and
accurate use of Non-target

FSs from the song.

e Tendency to produce formulaic
sequences rather than single
words.
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Number of participants

e FOrmulaic awareness

e COopy from the source or real
Spontaneous unsupported
output?

Non-target Formulaic Sequences from the song

e Development of formulaic
competence as a result of the
frameworK adopted.
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The favourable results of the deliberate instruction of o set of
FSs to a group of EFL young learners using a spontaneous task

e From a learningfteaching perspective

A communicative task Output task
e a real-life purpose for writing ¢ A high motivational and
cognitive involvement load
e clearly-defined role for learners (Laufer & Hulstijn, 2001)
e focus on meaning, e The effort put into creating a new

context for a lexical item fosters
stronger memories than other

controlled activities.
(2wier and Boers, 2023)

e creation of a new text



Shortcomings
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From the drums of ancestors’ tales to the pop tunes of today:
Teaching formulaic sequences with legends and songs
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